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Introduction
No Pens Day Wednesday activity templates and lesson plans have been created by specialist teachers and speech and language therapists and quality assured by practising mainstream teachers.

Activity templates
We’ve provided activity templates, which are generic and can be adapted to any lesson. These give information about the activity and how it can be implemented as well as highlighting any resources / links that might be useful to support that activity. The activities can be used within any element of a lesson - as a starter activity, main activity, plenary or as methods of recording learning. See also separate guidance on ways of recording without using pens (available on www.hello.org.uk/no-pens-day-wednesday).
Lesson plans 

These have been developed by taking example plans for September from one school’s planning as a starting point (separate download on www.hello.org.uk/no-pens-day-wednesday). As all schools will be covering different topics and have different ways of planning, the lesson plans provide an example for schools to adapt, though they can be used as they are if this fits in with your planning.

Lesson plans aim to follow good practice principles; e.g.

· They identify explicit learning objectives 

· They support use of questioning, using Blooms taxonomy, to support learning 

· They include plenary sessions that encourage pupils to reflect on their learning through assessment for learning strategies.

Some lessons include reflection on how the “no pens” theme of the day has affected learning. This could be a discussion you could have in any lesson in order to gather pupils’ views on how an emphasis on talk in the classroom has impacted on their learning and enjoyment of lessons.

Each lesson plan also has key vocabulary identified, signposting to the vocabulary section of the activity templates. Vocabulary is key to all learners, particularly those whose language is not at an age appropriate level and those learning English as an additional language. Teaching vocabulary explicitly as part of the lesson, using tried and tested strategies, can make a significant difference to these pupils in particular.

A speaking and listening objective has also been identified for each lesson. These have been taken from our Universally Speaking guides, which track language development throughout the secondary years.

Lesson plans are available for year 7 across all subject areas; this is not to limit your No Pens Day Wednesday to year 7 only, but to provide an example which you can use and adapt for different year groups. 
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Word Wall
	What
	How

	· Ask students to suggest words for a topic ‘word wall’
· Teacher types words onto  ‘wall’ grid / picture

· Teacher can add words

· Can be extended / varied – nouns, adjectives, verbs, minerals, characters in books / plays, carbohydrates etc.


	· ‘Any word you can think of to do with...’
· Teacher should give a short explanation of each word, linking to current knowledge to aid understanding

· It doesn't matter if a student repeats a word already on the wall – respond positively –‘Yes – that's there - good we're all focused on the topic / thinking about the same thing.’
· Have students add graphics /  pictures for each word, example on next page

	Resources:  Whiteboard        Wall grid / picture       e.g. carbohydrates    

flour

bread

biscuits

rice
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I Spy

	What
	How

	· Put a topic diagram or picture on the whiteboard containing items illustrating target words

· Teacher models ‘I spy’
· Students take turns to be ‘I spy’

	· Can be used to practise subject specific vocabulary
· Teacher varies clue to differentiate – not just initial letter. Clues can be  about function / properties e.g. something made of glass, something used to heat things, something that shows how high the land is
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Resources: Whiteboard         Picture or diagram




Variation on ‘When Grandma went to market’
	What
	How

	· Teacher explains game and takes first turn

· Students repeat what teacher said and add an item

· Continue with each student repeating previous and adding an item to the list

· Change topic as necessary


	· Game can reflect subject e.g. ‘I went into the science lab / country / climate zone / place of worship and I saw’ 

· Can be used in MFL to practise topic words

· Can be adapted to relate a sequence or process, “First … next...last / finally


	Resources:   4 or 5 ‘first turn’ ideas 

I went to the Arctic circle and I saw.....

I made pastry, first I.....


One thing I know about...

	What
	How

	· Teacher asks students to tell one thing they know about selected topic

· Type onto whiteboard as list or spidergram and save

· Add to in subsequent lessons


	· Choose topic you have been covering recently

· Accept repetitions – ‘Good you know that too’  to encourage less confident students

· Have students search for and add appropriate graphics/visuals to the spidergram

· See what students can remember in subsequent lessons before showing the saved list / spidergram 

· Can be used for all subjects



	Resources:   Whiteboard
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Verbosity

	What
	How

	· Teacher reads basic sentence from whiteboard

· Or students have cards with basic sentences on and work in pairs

· Students suggest verbs to replace generic verbs in sentences

· Teacher edits sentences using  suggestions from students and reads them aloud
	· Can be used to practise specific topic verbs in all subjects

· Pair students with literacy difficulties with competent readers if using cards

· Students read / repeat the edited sentences at end of starter session to reinforce vocabulary.

· Use a different colour font for the verb

	Resources:  Whiteboard optional sentence cards 
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Who said it?

	What
	How

	· Teacher reads out quotes / statements and asks ‘Who said it?’
· Or students pick a card, read it out and others answer.
	· Can be used for characters in books / plays, historical figures.

· MFL can be used for occupations or locations

	Resources:  Whiteboard or cards
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Simon Says (MFL) 

	What
	How

	· Simon says game for MFL

· Teachers and students take it in turns to give the instructions


	· Can be used to practise actions words, parts of the body, places and things in the classroom

· Support by prompting students to use labels on  poster displays 

	Resources:   Labelled display posters for prompting as needed


Adjective Injections
	What
	How

	· Teacher provides statements on whiteboard or cards and models example with a picture of a syringe where the adjective should go. 

· Students hold up ‘syringe’ cards when they have a suggestion for an adjective to ‘inject’

	· Teacher explains how adjectives add interest and information 

· Depending on subject adjectives can be imaginative or precise

· Provide opportunities for some simple adjectives for pupils with EAL or less developed vocabulary

· Some pupils may need a prompt and a simpler statement, e.g. ‘Dr … what will you inject?’ – ‘Henry V111 was a...king’ - prompt was he English or French? 

	Resources:  List of statements on whiteboard or cards, syringe cards
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Gimme 5!

	What
	How

	· Teacher provides category

· Students have to name 5 things
	· Can be used for any subject

· Students can come up with 5 individually or in pairs / small groups depending on vocabulary knowledge / ability

· Teacher can give initial letter prompt

· Teacher can give thinking time by telling pupils in advance – ‘Your category is... I'm going to ask you after Jake's turn’

	Resources:  Teacher needs pre-prepared list of categories
Oceans, characters in the book, punctuation marks, carbohydrates, capital cities, tools, geometric shapes, prime numbers, kings and queens, explorers, illegal drugs, religions, places of worship, MFL categories, fonts, keyboard commands, stringed instruments, musical notation



What’s the link?

	What
	How

	· Provide 4 images that are related

· Students to identify what the images are and explain how they are related / linked
	· Can be used for any subject e.g. to introduce lesson topic

· Students to work in pairs / groups or as a whole class activity

· Teacher can give indication of whether the ideas generated are ‘warmer’ or ‘colder’ re. target

· Include more simple / obvious links as well as less obvious ones Select students for answering questions relating to these as appropriate 

	Resources:  Images on PowerPoint slide e.g. cotton /  tea / rice / sugar (grown on slave plantations)
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Interesting images 

	What
	How

	· Provide images that are related to the topic

· Can be used for any subject

· Can spark of discussion / conversation / thinking


	· Students to work in pairs / groups or as a whole class activity

· Include more familiar / less familiar vocabulary
· Select students for answering questions relating to these as appropriate, record the written words on single-message devices such as Talking Tins, buttons, postcards etc
· Vary number of items to be sorted appropriate to ability  

· Show an interesting image (or object,) related to the topic you will be teaching
· Use think pair share to have pupils come up with questions they would like answers to, in relation to the picture / topic
· Weave answer to the pupils’ own questions into the lesson or subsequent lessons

	Resources:  Interesting images for discussion, e.g.

   



Sort It!

	What
	How

	· Provide images or written words of items that belong to 2 (or more) different categories

· Students have to sort them into the respective categories

· Include a couple of blank cards for students to generate other items in the categories
	· Can be used for any subject

· Students to work in pairs / groups or as a whole class activity

· Include more familiar / less familiar vocabulary. Select students for answering questions relating to these as appropriate, record the written words on single-message devices such as Talking Tins, buttons, postcards etc

· Vary number of items to be sorted appropriate to ability  

	Resources: Images or written words on worksheet (for students to cut out) e.g. chemical changes versus physical changes
Boiling the kettle

Frying an egg

Ice cream melting

Driving a car

Fireworks

Making ice cubes

Blowing out a candle

Pumping up a bicycle tyre

Ironing clothes

Lighting a match

Adding acid to alkali

Electric fan

Dissolving sugar

Barbecued sausages

Space rocket launch

Bonfire




Odd One Out

	What
	How

	· Provide 4 images or words where 3 are related and 1 is the odd one out

· Students to identify what the images are, which one is the odd one out and explain why
	· Can be used for any subject 

· Teacher can give indication of whether the ideas generated are ‘warmer’ or ‘colder’ re. target

· Include more simple / obvious links as well as less obvious ones. Select students for answering questions relating to these as appropriate 

	Resources: Images on PowerPoint slide  e.g. natural / man-made fibres  

    cashmere

         silk

      polyester

      angora




Anagram Hang - Man

	What
	How

	· Students to guess a letter (for anagram) 

· When the correct letter is identified, teacher explains what the letter stands for in the anagram

· Identify the anagram before completion of Hang-Man
	· Can be used for any subject 

· Encourage listening to others – don’t record letters already said.

· If a student repeat a letter, encourage others to point this out

· Encourage students to use visual imaging to support recall of anagram 



	Resources:  Whiteboard for recording Hang-Man
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Pairs Memory Game

	What
	How

	· Work in pairs or small group
· Place all cards facing down. Take it in turns to turn over 2 cards
· Match key word to definition of keyword 

· Winner is the one with the most pairs
	· Can be used for any subject 

· Support key words with visuals

· Provide visuals to accompany definition of word  as appropriate

· Leave these on table for students to refer to during lesson

 

	Resources :  Cards with keywords and cards with definition of keywords e.g.





Vocabulary Dice Game

	What
	How

	· A student rolls the dice.

· Depending on the number rolled, give information about a given keyword relating to:

1= What sound does it start with?

2= How many syllables in the word?

3= What does it mean?

4= Think of another word that has a similar meaning

5= Give a word related to it

6= put the word into a sentence

· For each keyword, elicit all of above. If another student rolls the same number again, default to ‘5’

· Teacher discusses and records answers on Whiteboard. Print and stick on wall for teacher / students to refer to.


	· Can be used for any subject; to introduce keywords or to recap keywords from previous lesson

· Support key words with visuals

· Provide prompts e.g. forced choices- does it start with s or t, simple ‘wh’ questions, who, what, where as appropriate. Pupils can “phone a friend” if stuck

· Leave a copy on table for students as appropriate

	Resources: Dice, whiteboard, record format e.g.: 

                                                      SHAPE  \* MERGEFORMAT 



     


	What?

Stimulating sensory materials 


	How?

Use paintings, artefacts, photographs, video clips, interesting objects, tactile objects, sound effects as a starting point for discussion or questioning. E.g. – what is that sound, who/what is making it, why?  

	Why?

Provides a context for talk
	Resources

Paintings, artefacts, photographs, video clips, interesting objects, tactile objects, sound effects. Pictures, video and sound files are easily sourced from the web


	What?

Verbal Ping Pong


	How?

With partner – take it in turns to say words on a given topic, or in a given category, e.g. – World War 1, water, verbs, animals – or to build a story. If you miss a turn or say a word not in the category, you must start again with a new “serve”. You can play this as a competition between groups or pairs of pupils



	Why?

Provides a structure for vocabulary activities; provides an opportunity for children to hear vocabulary modelled. Practise activity for verbal fluency.
	Resources




Speaking and listening activities for the main part of the lesson

These activities can be adapted and structured to suit different subject areas and help to develop speaking, listening and social communication skills across the curriculum. This, in turn, supports the development of writing skills
Collaborating with peers through talk consolidates learning and provides opportunities for less confident students to practise talking through their ideas in pairs and small groups before feeding back to the whole class
	Think, pair, share
	Develops skills in:

	Students have 2 or 3 minutes individual thinking time and then discuss their ideas in pairs before completing the task set or feeding back to the class.
	· Listening 

· Turn taking

· Vocabulary

· Verbal reasoning

· Negotiation

· Clarification

· Explanation




	Reporters
	Develops skills in:

	Students work in pairs as interviewer and interviewee and then swap roles.

Interviewer has to find out set number of things as directed by teacher and report back to class in the role of a news reporter –
“This morning I spoke to … (literary character / historical figure / scientist / person living in country being studied) about... and he/she told me that...”
Provide mock microphones for reporters to use


	· Listening

· Turn taking

· Vocabulary

· Formulating questions

· Narrative

· Auditory memory

· Summarising

· Adapting talk to context


	Opinions
	Develops skills in:

	Students discuss topic as directed by teacher in small groups and each member of the group feeds back to class about another member of the group's opinion / view / suggestion.

“Leon thinks......because.......”

“Emma likes........because......”


	· listening

· verbal reasoning

· turn taking

· vocabulary

· considering another's point of view

· explaining

· summarising

· adapting talk to context


	Plan do and review
	Develops skills in:

	This can take place over more than one lesson depending on the task
Students work in groups. Teacher sets a task and students have to agree a plan of action including who will do what, carry it out and review how it went#

Either the teacher or group itself assign roles for group work – so leader / chair, timekeeper, scribe e.g.

· investigations/surveys

· planning a presentation

· designing a poster

· drama improvisation

· planning an assembly

· making a model

· science experiment

· charity project


	· turn taking

· vocabulary

· negotiation

· persuasion

· organisation

· considering  other points of view

· verbal reasoning

· clarification

· explanation

· using language to reflect


	Functional roles for group work
	Develops skills in:

	· Organise students into groups of four to ensure participation 

· Deal out Role Cards 

· Each student is dealt a Functional Role card and a Learning Role card 

· The Learning Role cards are used to scaffold the discussion 

· Note that every group member must take on the role of Encourager 

· Explicit teaching and modelling of roles are important 

See http://www.myread.org/organisation.htm for functional role cards 


	· turn taking

· vocabulary

· negotiation

· persuasion

· organisation

· considering  other points of view

· verbal reasoning

· clarification

· explanation

· using language to reflect


	Who Wants To Be A Millionaire Quiz
	Develops skills in:

	Students work in teams of 5’s. Each takes it in turns to answer a question (multiple choices A / B / C / D)

If unsure, can ask team members; ‘phone a friend’ or ‘ask the audience’ to request answers card for 50:50

All the teams to give answer at the same time by holding up letter card (A / B / C / D)

	· listening

· turn taking

· asking for help/ clarification

· supporting peers

· deduction

· vocabulary


	For and Against
	Develops skills in:

	In pairs or in small groups, students discuss a statement as given. Within each group, half of the students agree with the statement and half of the students disagree. Each has to explain reasons for agreeing / disagreeing. Also, to challenge the other side’s explanations
Another way of doing this is for students to form two circles  -  an inner and an outer - those who agree in one circle , those who disagree in another 

Pupils walk round and round until the teacher gives a signal to stop – they then have to try to persuade the person they have ended up facing  of the merits of their ‘for’ or ‘against’ position


	· listening

· turn taking

· explaining

· verbal reasoning

· disagreeing

· assertiveness

· taking on different perspectives




	The Panel Presents
	Develops skills in:

	Students work in small groups.  Create a PowerPoint presentation with just visual images. When presenting to the class, each student in the group gives a verbal commentary to accompany the slides
 
	· turn taking

· introducing

· summarising

· sequencing

· organisation

· adapting talk to context


	Freeze Frame
	Develops skills in:

	This can be used with paired, small group or whole class work. At some time during the main activity, teacher calls out “freeze frame”.  
Students volunteer or teacher selects students to describe where they are with task or to read out what they have written so far. Teacher highlights good examples e.g. “you used very emotive words”.  

Include a range of different levels so that students have examples of what to aim for when they continue with task

	· listening

· explaining

· summarising

· evaluating

· reflecting

· planning




	What?

Round Robin 
	How?

In a circle activity pupils give their opinions, thoughts and ideas verbally around the circle or group
All pupils contribute

	Why?

All contributions are valued
Less able pupils benefit from hearing opinions, thought and ideas modelled by their peers and from hearing vocabulary modelled
	Resources

Object to hold while speaking - optional


	What?

Debate 


	How?

Children take a particular point of view in a structured activity and try to persuade others to agree to their point of view. They are encouraged to develop their arguments and reasons and present their ideas either individually or as a group. Use blooms taxonomy of questions to encourage deeper thinking

	Why?

Build persuasive language skills
	Resources




	What?

Jigsaw activity  
	How?

Group pupils in ‘expert’ groups. Each pupil in the expert group is assigned a number
The expert groups work together on a research, study or planning task. 

The pupils are then re-grouped according to number (all 1s, 2s, 3s, etc) and each ‘expert’ then shares with the group what has been learned

	Why?

Pupils become expert in different aspects of a topic
They develop their communication skills in sharing their expertise
	Resources




	What?

Hot Seating


	How?

One pupil takes on a role or character – in a play, a text, a time frame (historical figure) or scenario (social situation, an environmental protester, a refugee, a bullied child). Other pupils interview or ask questions of the character and the pupil  in role has to try to answer the questions from the character’s perspective

	Why?

Empathy, perspectives


	Resources




	What?

Just a Minute


	How?

Like the radio programme of the same name pupils are asked to attempt to talk on a given subject for a minute without, hesitation, repetition, deviation
Challenging – not appropriate for younger children  

	Why?

Sustained talk, focus on subject area


	Resources

Timer, buzzer or bell


	What?

Conscience Alley

	How?

One child pupil in role as a particular character walks between 2 lines formed by the rest of the class. These pupils call out the thoughts for and against a particular decision or action (pros and cons)
Can be used in context of drama or for a historical figure (a decision to go to war, to seek divorce, abdicate the throne, etc) as well as for characters in literature

	Why?

To help pupils explore a character’s thoughts at a moment of crisis or decision

	Resources




	What?

Podcast

	How?

Short audio broadcast about the outcome of an experiment, research, what we have learned, questions I might ask

	Why?

An alternative mean of recording 


	Resources

Digital voice recorder or  video recorder

A talk frame will help to structure and guide the content of the broadcast 


	What?

Talk frame 

	How?

· Bullet points to talk to

· A series of visual prompts to talk to

· Key words as an aide memoire

· A talk frame app

	Why?
Helps to structure and guide the content oral report

	Resources

Talk frame can be word based, concrete objects, app based, cue cards, key word flash cards, etc 


	What?

Barrier games  

	How?

Pupils sit back to back or with screen between. One gives instructions to the other – e.g. To complete a picture or puzzle, how to perform a calculation, make a model, perform an action – the other listens and follows the instruction. If pupil A is working from a model then they can compare results
Battleships would be an example of a barrier game

	Why?

Giving and receiving instructions; explicit expression; active listening 
	Resources

Dependent on task


	What?

Envoys

	How?

An envoy is elected from each group; after initial discussion the envoy from each group moves on in turn to other groups to share/explain what his/her group found out

	Why?

Avoids lengthy feedback from a series of groups; places expectations on the envoys to ask questions, clarify understanding during the group discussion
	Resources




	What?

Freeze frame 

	How?

In a role play or drama activity the action is stopped and ‘freeze framed’. Pupils in role need to pay attention to their body language, attitude, expression
Others can ask – what are you thinking/feeling?

Alternatively a freeze frame can be a one off tableau to illustrate a key event or scenario. Pupils are asked to represent key characters at a significant moment

	Why?

Help pupils to focus closely on significant moments, interplay of emotions, etc.


	Resources




	What?

Snowball 

	How?

Pupils discuss a particular issue/topic or question in pairs. Pairs join into 4s to share their ideas. Groups join together gradually to form larger groups to share ideas

	Why?

Smaller groups help pupils with less confidence or weaker language skills

Snowball activities are useful to deal with controversial issues and ideas
	Resources

Talk frame can be word based, concrete objects, app based, cue cards, key word flash cards, etc 


	What?

Improvisation

	How?

Pupils are given a topic in pairs or small groups and – on cue – begin making up a conversation as they go along

	Why?

Needs good active listening skills to pay attention to what is being said and follow on appropriately. 
	Resources




	What?

Spotlight


	How?

Children stand in a ‘spotlight’ or on a ‘spotlight’ spot / dais / plinth / soapbox when speaking in front of the class


	Why?

Focuses attention on performance talk
	Resources

‘spotlight’ spot / dais / plinth / soapbox


	What?

Information gap activities   
	How?

Pupils cooperate to complete a task by obtaining missing information. For example, 2 pupils may have similar pictures but with different items missing. By describing, discussing and listening closely they cooperate to both complete their pictures 

	Why?

 The activity provides a structured way of practising active listening, and good expressive language skills

	Resources

Dependent on task


	What?

Thinking cards 


	How?

Use the statements on ‘thinking cards’ to stimulate a conversation in pairs or small groups, for think/pair/share activities, response tasks, development of thinking skills and questioning skills, or as writing starters

	Why?

Provide a structured focus for development of thinking skills, questioning skills, communication skills
	Resources

Thinking cards ideas, collated from many contributors, are freely available on TES resources (author – The Solihull Grid)


	What?

Talk Partner 


	How?

Children work in pairs with opportunities for them to talk to each other, to share ideas and experiences and reflect on what they have learned.

	Why?

Small group and pair talk opportunities are less threatening
	Resources




	What?

On the fence  

	How?

Classroom is ‘zoned’ for agree, disagree, on the fence. Teacher reads statements and pupils decide where they will stand - agree, disagree, on the fence. Pupils can be asked to justify their choice.

	Why?

Good for social skills 

	Resources

Statements linked to themes  


	What?

Line up 

	How?

Pupils are given cards with statements, facts, calculations. They need to line up in order of importance, timeline, number order, etc (depending on the focus of the statements)

	Why?

Communication skills (finding out about all the statements), negotiation skills, sequencing skills
	Resources

Statement cards, calculations


	What?

Expert in role  

	How?

A visiting ‘expert’ or an adult in role as ‘expert’ talks to pupils about a topic and answers questions from them.

E.g.  an older resident or grandparent talks about what the locality was like in previous decades; a teacher in role as an air raid warden or Red Riding Hood’s mother

	Why?

Provides a focus for providing ‘expert’ perspective and information
	Resources

Adult in role may need props


	What?

PowerPoint presentation 

	How?

As an alternative to written recording pupils make a slide show with visual images of what they have learned – e.g. sequenced photos of their experiment, freeze frames of a drama, web sourced pictures representing what they have discovered
The commentary can be added verbally at a plenary, or added into the presentation in the form of audio files previously recorded by the pupils

	Why?

Alternative to written recording 
	Resources

Access to computer laptop, digital camera, digital recorder


	What?

Diamond ranking
	How?

· Students are given a number of different issues / statements (9 is a good number)

· They are then put into groups or pairs where they discuss the relative importance of each issue; which is most important, which 2 share the next level of importance, etc so that statements form a diamond shape

· Students can share their decisions with others and justify their decisions 

	Why?

It provokes discussion or reflection about the relative importance of a range of factors. It encourages a focus on the single most important factor, though allows other items to share importance, so that factors are organised in a diamond shape
	Resources

Template below

An additional template can be found here http://www.globaleducation.edna.edu.au/globaled/go/pid/1845


Diamond ranking:

Lesson templates – Plenary

True or False

	What
	How

	· Prepare a set of statements based on the lesson and ask students to decide whether they are true or false
	· Ask students to justify their answer

· If false - ask students to supply correct statement
· Use true or false cards in  a class ‘vote’
· Ask students to make up their own true or false statements

	Resources: pre-prepared set of statements, true / false cards e.g. 

· Carbon is a metal

· Oxygen is a gas

· William the conqueror came from Spain

· William defeated Harold

· Greenland has a temperate climate

· Ecuador has a tropical climate

· A right angle has 120 degrees

· An isosceles triangle has 2 equal sides




Odd One Out

	What
	How

	Prepare sets of 3 or 4 topic  words/pictures containing an odd one out and show on whiteboard


	Pupils have to identify the odd one out (name it if it's a picture) and explain why

	Resources: whiteboard  pre-prepared  sets  

e.g. 

quickly  hungrily  tired   angrily

Africa   Europe   Atlantic   Asia

Churchill   Stalin   Mussolini   Roosevelt




Back to the Wall

	What
	How

	· Revisit word wall on whiteboard made as starter activity
· Repeat as starter and plenary during topic
	· Students add words/phrases to wall from new information learned during lesson and explain them
· If new words are typed in different colours each time wall is used in plenary this acts as a visual reminder as to how much they have learned during the topic 

· Save for future reference

	Resources:  Whiteboard 


Back to the Wall 2

	What
	How

	· Revisit word wall on whiteboard made as starter activity


	· Students choose a word from the wall and say something they have learned about it about it

	Resources:  Whiteboard 


Keyword Bingo

	What
	How

	· Make bingo cards using range of topic vocabulary/ characters 

· Teacher reads out definitions / descriptions
	· Pupils tick off words that match definition / description.



	Resources: bingo cards, definitions, pencils

	longitude

contour

Altitude

axis

latitude

projection

co-ordinate

equator

meridian




Here's the answer - What's the question? 

	What
	How

	· Teacher compiles list of topic related ‘answers’
· Easy to differentiate
	Students have thinking time and talking time with a partner then take turns to provide  questions to go with the answers in the style of the game ‘Jeopardy’

	Resources: whiteboard, list of answers

e.g. 

Hogwarts                                      Where did Harry Potter go to school?                                        

William Shakespeare                  Who is the author of A Midsummer Night's Dream?

Author                                           What is another word for writer?

Haiku                                              What has three lines and seventeen syllables? 


Another thing I know about...

	What
	How

	Follows on from starter activity “One thing I know about “


	Students recall what they said during starter activity and add a new piece of information

	Resources: Whiteboard, saved list/ spidergram from starter activity

e.g.  

Paris is the capital of France. The river Seine flows through Paris
Oxygen is a gas. Nitrogen is another gas
A violin is a stringed instrument so is a cello


Lucky Dip Show ‘n’ Tell Assessment for Learning
	What
	How

	· Students work in pairs to discuss evidence for Level achieved / objectives achieved

· Peer identifies how the work can be improved

· Names are drawn to feedback to class re. paired discussion
	· Student friendly Level descriptors / achievement descriptors  relating to task 

· Differentiated Level descriptors / achievement descriptors  as appropriate

· Provide some examples to whole class prior to paired work discussions

· Provide a consistent structure to give the feedback e.g. using sentence starter prompts 



	Resources: 

Student friendly Level descriptors / achievement descriptors relating to task 

Differentiated Level descriptors / achievement descriptors relating to task
Post-It notes for students to write name on for drawer

Sentence starter prompts e.g. ‘This painting shows my understanding of colour AfL: 




                                                             


Plenary Word Association Wheel

	What
	How

	· Each student to give one word associated with topic

· Categorise these into ‘nouns’, ‘verbs’, ‘adjectives’

· Once word wheel is completed, ask student to select a number of words from the wheel and put them into a sentence


	· Encourage verbs / adjectives from higher ability students

· Ask for increased number of words to be included in sentence from higher ability students

· Use different colours for ‘nouns’, ‘verbs’, ‘adjectives’

	Resources: 

Plenary Word Wheel template on Whiteboard e.g.




	What?

Round Robin 
	How?

In a circle activity pupils give their opinions, thoughts and ideas verbally around the circle or group
All pupils contribute

	Why?

All contributions are valued
Less able pupils benefit from hearing opinions, thought and ideas modelled by their peers and from hearing vocabulary modelled
	Resources

Object to hold while speaking - optional


	What?

Just a Minute


	How?

Like the radio programme of the same name pupils are asked to attempt to talk on a given subject for a minute without, hesitation, repetition, deviation
Challenging – not appropriate for younger children  

	Why?

Sustained talk, focus on subject area


	Resources

Timer, buzzer or bell


	What?

Spotlight


	How?

Children stand in a ‘spotlight’ or on a ‘spotlight’ spot / dais / plinth / soapbox when speaking in front of the class


	Why?

Focuses attention on performance talk
	Resources

‘spotlight’ spot / dais / plinth / soapbox


	What?

Discussion cubes


	How?

The discussion cube has questions on each face to prompt discussion, self evaluation or critical thinking. E.g. ‘Today I found out that…’, ‘I would like to tell you about …….’, ‘the most interesting bit was……….’, ‘I could improve my work by……..’

	Why?

The discussion cube can be used as a dice to roll and select a question for specific child to answer or can be held by a child to help them focus on structuring their talk
	Resources

Discussion cube templates www.communication4all.co.uk


	What?

Talk Partner 


	How?

Children work in pairs with opportunities for them to talk to each other, to share ideas and experiences and reflect on what they have learned.

	Why?

Small group and pair talk opportunities are less threatening
	Resources




	What?

On the fence  

	How?

Classroom is ‘zoned’ for agree, disagree, on the fence. Teacher reads statements and pupils decide where they will stand - agree, disagree, on the fence. Pupils can be asked to justify their choice.

	Why?

Good for social skills 

	Resources

Statements linked to themes  


Vocabulary Template

	What?

Teach vocabulary
	How?

Teach vocabulary explicitly – use the following guidelines 

· Repetition in different situations and contexts is key for true understanding

· Link to current knowledge and make it meaningful

· Use the following structure – it works!

Make links – make it stick

What does the word sound like:

· What sound does it begin with?

· What does it rhyme with?

· How many syllables?

Link to meaning:

· Do you know this word, have you heard it before?

· What does it mean?

· Describe it – what do you do with it, where might you keep it, what does it look/smell/taste/feel like?

· What category does it belong to?


Put it into practice - repetition

Link to grammar:
· Say it in a sentence 

· Say it in a story / conversation / question

Link to visuals:

· Put it up on your word wall

· Link it to a symbol or gesture


	Why?

· Vocabulary is fundamental to children’s learning

· Children with poor language are less likely to have good strategies for learning and remembering vocabulary 

· Vocabulary at age 5 is highly predictive of success at school and beyond

· We know what works 
	Resources

Use the vocabulary templates to expand on teaching vocabulary using these ideas




What does the word sound like:
· What sound does it begin with?
· What does it rhyme with?
· How many syllables?











What does it mean?
Describe it – what do you do with it, where might you keep it, what does it look/smell/taste/feel like?
What category does it belong to? 









Say it in a sentence

Concept mapping 
	What
	How

	· Templates for supporting learning of new concepts 

· Provides strategies suitable both for pupils with SLCN and EAL learners as well as all other pupils 
· Provide visual support for learning 
	· Different templates can be used in different ways to support the learning of new concepts 
· Spidergrammes and mind maps can be used to describe words linked to a specific topic
· Category maps can include a category word in the centre, the provide features or examples of that category surrounding it

· An attribute map would describe the attributes of a particular  object 

· Word maps are good for  information that has a hierarchical structure 
· Venn diagrams can be used  to organise thinking 

	Resources:  Concept mapping templates











Feudal times





Billy the Kid





The prisoners got away





The river goes to the sea





Je vends des gateaux





I signed the Magna Carta 





--- are made by mixing two �HYPERLINK "http://painting.about.com/od/artglossaryp/g/defprimarycolor.htm"�primary colours� together�





Secondary colours; orange, green, purple





Probability


Tells you about how likely something is going to happen











It starts with ‘p’





It has 5 syllables





Related words:


chance, 50:50, likely, unlikely, Lottery, high, low, predict





The probability of winning the Lottery is very low





I have used different shades of greens and blues to show I’m a calm person. 








I show evidence for Level 5. 





My work shows different types of brush stokes. Some are raised and some are flat.





To improve my work, I can use some constrasting colours and    make different types of marks like dabbing 





              Nelson Mandela    segregation





               South Africa      skin colour


                    


                      racial prejudice   townships


separated  





divided                                           poor  rich     





discriminate                                  hate     fear





agree   disagree                     black    white   





hate   hope                        coloured   brave      


        


                                          








Apartheid





Word








